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Generalist Educator: An individual who teaches across all 
subject areas (primary education context) or is teaching outside of 
their major subject area (secondary education context).

Specialist Educator: A specialist educator is an individual with 
knowledge, training, experience and expertise within one major 
subject area. 

Self-efficacy: Refers to an educator’s belief in their capacity and 
abilities to effectively handle work-related tasks, responsibilities 
and challenges (Barni et al., 2019). 

Arts-Based Research (ABR): Research approach combining 
principles of creative arts in the research context (Leavy, 2019).

Verbatim Theatre: A form theatre that is constructed from spoken 
words of real ‘ordinary’ people responding to a particular issue or topic 
(Anderson, 2007). 
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EMIC EXPERIENCE

When an  i nd i v i dua l  ho lds  sub jec t i ve  i n te rp re ta t i ons  and  percep t i ons  o f  t he  
par t i cu la r  g roup  be ing  s tud ied  due  to  t he i r  “ i ns i der ”  perspec t i ve            

(Cohen e t  a l . ,  2018) .

• Pass iona te  about  d rama/ar t  educa t i on  and  be l i eve  i n  t he  benef i t s  i t  can  
g i ve  s tudents  when they  engage- pass ion  comes f rom my own pos i t i ve  
exper i ences  and  wea l th  o f  capab i l i t y  and  t ra i n i ng .  

• My  emic  exper i ences  as  a  spec ia l i s t  d rama educato r  t each ing  l ower  
secondary  s tudents  has  b rought  me cause  fo r  concern .

Ø Across  my teach ing ,  I  have  had  to  nav iga te  poor  behav iour  and  l ack  o f  
d rama knowledge/sk i l l s  amongs t  year  7 -9  s tudents  a r i s i ng  f rom re luc tance  
to  par t i c i pa te .

Ø Students  a re  no t  equa l l y  access ing  a r t  educa t i on  due  to  a  de f i c i t  i n  
spec ia l i s t  d rama teach ing- the  sk i l l s  and  capab i l i t i es  o f  t he  educa to r  
mat te r  (Ewing ,  2011;  Kerby  e t  a l . ,  2021) .  

• My  emic  exper i ences  w i l l  b r i ng  an  i ns i der ' s  perspec t i ve  to  t he  research  
par t i c i pan ts  and  he lp  me,  as  a  researcher,  unders tand  the i r  “ l i ved”  
exper i ences .
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THE BENEFITS  OF  QUALIT Y  ART EDUCATION

• Pos i t i ve  e f f ec t s  on  a  s tudent ’s  cogn i t i ve ,  soc ia l ,  emot i ona l ,  and  phys i ca l  

deve lopment  (Bowen & K i s i da ,  2019,  p .2 ) .

• Can deve lop  l i f e l ong ,  mu l t i f ace ted  sk i l l s  (Teague 2016)  t ha t  go  beyond 

educa t i on  & i n to  t he i r  l i ves ;  i nc l ud ing ,  compass ion ,  empathy,  perspec t i ve -

tak ing ,  con f i dence ,  c rea t i v i t y  (Bowen & K i s i da ,  2019;  Schne ider  &  

Rohmann,  2021 ;  O’Grady,  2019) .

Creative 
Thinking + 

Imagination

Social + 
Communication 

Skills

Contemplative 
Thinking

Reflective + 
Planning 

Processes

Perspective 
Taking

Emotional 
Regulation

EXAMPLES  OF  SKILL S  WITHIN THE DRAMA CONTEX T

( J a r r a h ,  2 0 1 9 ;  N u r h a s a n a h ,  2 0 2 2 ;  S c h i l l e r ,  2 0 0 8 ;  K a l i d a s ,  2 0 1 3 ) .
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EDUCATION SUBJEC T HIERARCHY 
• S t r o n g  f o c u s  a n d  p u s h  o f  c o r e  s u b j e c t s ,  i n c l u d i n g  s c i e n c e ,  t e c h n o l o g y,  

e n g i n e e r i n g  a n d  m a t h e m a t i c s  ( S T E M ) .

• T h i s  p r a c t i c e  h a s  c r e a t e d  a  h i e r a r c h y  o f  s u b j e c t s ,  w i t h  t h e  a r t s  

c o n t i n u a l l y  p l a c e d  a t  t h e  b o t t o m  ( B o w e n  &  K i s i d a ,  2 0 1 9 ) .

• “ G a p  f i l l e r  o r  “ e x t r a - c u r r i c u l a r  ( B a g u l e y  e t  a l . ,  2 0 2 1 ) .

• S T E M  s u b j e c t s  d o m i n a t e  t i m e  a l l o c a t i o n s  a n d  t i m e t a b l i n g  d e c i s i o n s  

( M a j o n i ,  2 0 1 7 ;  D a r l i n g t o n ,  2 0 1 7 ) .  

NARROWING CURRICULUM
• • A n  I n c r e a s e  i n  e m p i r i c a l  e v i d e n c e  a n d  h i g h - s t a k e s  t e s t i n g  ( G r a y  e t  a l . ,  

2 0 2 0 ) .

• • M o s t  v a l u e  c o m e s  f r o m  i t s  t r a n s f e r a b l e  s k i l l s  t o w a r d  b e t t e r  a c a d e m i c  

a c h i e v e m e n t  i n  S T E M  s u b j e c t s  ( E i s n e r ,  1 9 9 8 ) .  

• • T h e  p r e s s u r e  o n  t h e  a r t s  t o  a d v o c a t e  t o  k e e p  t h e i r  p l a c e  w i t h i n  

e d u c a t i o n  i s  e v e r - i n c r e a s i n g  d u e  t o  t h e  d e v a l u a t i o n  o f  t h e  d i s c i p l i n e s  

a n d  t h e  p o t e n t i a l  o f  b e i n g  c o n d e n s e d ,  s i d e - l i n e d  o r  r e m o v e d  f r o m  t h e  

c u r r i c u l u m  ( F ü r s t  &  N y l a n d e r ,  2 0 2 0 ) .
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GENERALISTS TE ACHING DRAMA 

• Educa t o r s  have  an  i mpo r t an t  r o l e  i n  engag i ng  t he i r  s t uden t s  i n  mean i ng f u l  d rama  l ea rn i ng  expe r i ences  (Fa rmer,  2011 ;  
Tan r i seven ,  2013 ) .

• The  capab i l i t i e s  and  commi t men t  t o  o f  t he  educa t o r  t each i ng  d rama  a re  c r i t i ca l  f ac t o r s  i n  mo t i va t i ng  s t uden t s  t o  
engage  i n  d rama  (McLauch l an ,  2011 ) .  

• Educa t o r s  come  t o  c l ass  w i t h  t he i r  own  pe rce i ved  va l ue  o f  d rama  w i t h i n  educa t i on  ( Lummi s  e t  a l . ,  2016 ;  Leona rd  &  
Odu t o l a ,  2016 ) .

N o t  a l l  e d u c a t o r s  s h a r e  t h e  s a m e  

p o s i t i v e  b e l i e f s  a b o u t  d r a m a  a s  

d r a m a  s p e c i a l i s t s  d o  ( O ’ G r a d y,  

2 0 1 9 ) .  

L i t e r a t u r e  s u g g e s t s  a  r a n g e  o f  

f a c t o r s  t h a t  c o n t r i b u t e  t o  t h e  

p e r c e p t i o n  t h a t  g e n e r a l i s t  e d u c a t o r s  

l a c k  t h e  a b i l i t y  t o  t e a c h  d r a m a .  

T h e s e  i n f l u e n c e s  i n c l u d e :

Lack of confidence Lack of training 
+ support

( L u m m i s  e t  a l . ,  2 0 1 4 ;  C o l l i n s ,  2 0 1 6 ;  

Ç a y ı r  &  Y o l c u ,  2 0 2 1 ;  S t i n s o n  &  

S a u n d e r s ,  2 0 1 6 ;  E w i n g ,  2 0 2 0 ) .

( Ç a y ı r  &  Y o l c u ,  2 0 2 1 ;  E w i n g ,  2 0 2 0 ) .

( L u m m i s  e t  a l . ,  2 0 1 4 ;  E w i n g ,  2 0 2 0 ;  

C a r t e r  &  H u g h e s ,  2 0 1 6 ) .

Past school 
experiences

( L e m o n  &  G a r v i s ,  2 0 1 3 ;  

K e r b y  e t  a l . ,  2 0 2 1 ) .

Prejudices

( C a r t e r  &  H u g h e s ,  2 0 1 6 ) .

Lack of capabilities
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THE EFFEC TS ON STUDENT ENG AGEMENT

• P r y o r  ( 2 0 1 8 )  s u p p o r t s  t h a t  m o r e  e x p o s u r e  t o  a u t h e n t i c  d r a m a  p r o g r a m s  f r o m  a  y o u n g e r  a g e  g i v e s  s t u d e n t s  m o r e  o p p o r t u n i t i e s  t o  p a r t i c i p a t e  i n  

l e a r n i n g  e x p e r i e n c e s ,  r e s u l t i n g  i n  g r e a t e r  i n t e r e s t ,  m o t i v a t i o n  a n d  p a r t i c i p a t i o n  a t  t h e  e a r l y  s e c o n d a r y  s c h o o l  l e v e l .

• H o w e v e r ,  g e n e r a l i s t  e d u c a t o r s  a r e  f i l l i n g  t h e  g a p  a n d  d e l i v e r i n g  d r a m a  p r o g r a m s  ( D a r l i n g t o n ,  2 0 1 7 )  m a n y  o f  w h i c h  l a c k  c a p a b i l i t i e s  t o  t e a c h  

d r a m a .  W h i c h  a s  e x p l o r e d  c a n  b e  d e t r i m e n t a l  t o  s t u d e n t s ’  e n g a g e m e n t  a n d  m o t i v a t i o n  t o  e n g a g e  i n  d r a m a  ( M c L a u c h l a n ,  2 0 1 1 ) .

• G e n e r a l i s t  e d u c a t o r s  w h o  t e a c h  d r a m a  o f t e n  l a c k  k n o w l e d g e  w h i c h  c a n  n e g a t i v e l y  m a n i f e s t  s t u d e n t s ’  s u b j e c t  e x p e r i e n c e  a n d  l e a r n i n g  

o u t c o m e s  ( O ’ T o o l e ,  2 0 1 1 ;  I ş y a r  &  A k a y ,  2 0 1 7 ;  P r y o r ,  2 0 1 8 ;  G r a y  &  L a m b e r t ,  2 0 2 0 )  .

• S t u d e n t s  a r e  n o t  a b l e  t o  a c c e s s  t h e  p o t e n t i a l  b e n e f i t s  o f  d r a m a  e d u c a t i o n  d u e  t o  a  d e f i c i t  i n  s p e c i a l i s e d  t e a c h i n g  w h i c h  c o m p r o m i s e s  i t s  

i m p l e m e n t a t i o n  ( E w i n g ,  2 0 2 0 ) .  

• T h e  A u s t r a l i a n  C u r r i c u l u m  &  E a r l y  Y e a r s  L e a r n i n g  F r a m e w o r k  f o r  A u s t r a l i a  s t a t e s  t h a t  c r i t i c a l  a n d  c r e a t i v e  t h i n k i n g  +  p e r s o n a l  a n d  s o c i a l  

c a p a b i l i t y  e n c o m p a s s  t h e  k n o w l e d g e ,  s k i l l s  a n d  b e h a v i o u r s  t h a t  w i l l  a s s i s t  s t u d e n t s  t o  l i v e  a n d  w o r k  s u c c e s s f u l l y  i n  t h e  t w e n t y - f i r s t  c e n t u r y  

( S C S A ,  2 0 2 3 ) .  S k i l l s  t h a t  c a n  b e  a c c e s s e d  a n d  d e v e l o p e d  w i t h i n  d r a m a  e d u c a t i o n  ( B o w e n  &  K i s i d a ,  2 0 1 9 ;  S c h n e i d e r  &  R o h m a n n ,  2 0 2 1 ;  

O ’ G r a d y ,  2 0 1 9 ) .

T h e  v i s i o n  f o r  A u s t r a l i a n  e d u c a t i o n  i s  t h a t  a l l  y o u n g  p e o p l e  h a v e  a  s t r o n g  s e n s e  o f  i d e n t i t y ,  a r e  c o n f i d e n t  a n d  c r e a t i v e ,  a n d a r e  e f f e c t i v e  

c o m m u n i c a t o r s  ( S C S A ,  2 0 2 3 ) .  

• H o w e v e r ,  f r o m  m y  e x p e r i e n c e s  a s  a  s p e c i a l i s t  d r a m a  e d u c a t o r ,  I  b e l i e v e  t h e r e  a r e  c l e a r  d e f i c i t s  i n  s t u d e n t s ’  s o c i a l ,  c o m m u n i c a t i o n ,  c r i t i c a l  

t h i n k i n g ,  c r e a t i v i t y ,  a n d  e m o t i o n a l  e x p r e s s i o n ,  w h i c h  i s  w o r r y i n g .

• M a n y  s t u d e n t s ,  f r o m  m y  e x p e r i e n c e ,  l a c k  t h e  w i l l i n g n e s s  t o  p a r t i c i p a t e ,  h a v e  l o w  s e l f - c o n f i d e n c e / a r e  s e l f - c o n s c i o u s  a n d  d o  n o t  w a n t  t o  t a k e  

r i s k s  ( P r y o r ,  2 0 1 8 ) .  T h e r e f o r e  n o t  r e c e i v i n g  t h e  b e n e f i t s  o f  d r a m a .

WHY SHOULD WE WORR Y ?

7
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• I n t e r n a t i o n a l  l i t e r a t u r e  s u g g e s t s  a  c o r r e l a t i o n  b e t w e e n  i n a d e q u a t e l y  

t r a i n e d  g e n e r a l i s t  e d u c a t o r s  t e a c h i n g  d r a m a  a n d  s t u d e n t  r e l u c t a n c e  t o  

e n g a g e ;  h o w e v e r ,  i t  i s  u n e s t a b l i s h e d  w i t h i n  t h e  W e s t e r n  A u s t r a l i a n  

c o n t e x t .

• T h i s  r e s e a r c h  s e e k s  t o  i n v e s t i g a t e  w h a t  W e s t  A u s t r a l i a n  g e n e r a l i s t  

e d u c a t o r s  t h i n k  a b o u t  t h e  s u g g e s t i o n  t h a t  g e n e r a l i s t s  l a c k  t h e  c a p a b i l i t i e s  

t o  t e a c h  d r a m a  w h i c h  c a n  n e g a t i v e l y  i m p a c t  s t u d e n t  e n g a g e m e n t .

• T h e r e  i s  a n  a b s e n c e  o f  r e s e a r c h  r e g a r d i n g  t h e  t h o u g h t s  a n d  f e e l i n g s  o f  

W e s t  A u s t r a l i a n  p r i m a r y  a n d  s e c o n d a r y  g e n e r a l i s t  e d u c a t o r s  t e a c h i n g  

d r a m a p o s t - u n i v e r s i t y  s t u d i e s .

• A r t s - b a s e d  r e s e a r c h  i s  w e l l  e s t a b l i s h e d  i n t e r n a t i o n a l l y  a n d  w i t h i n  t h e  

E a s t e r n  S t a t e s  b u t  l e s s  s o  i n  W e s t e r n  A u s t r a l i a .  

• T h i s  r e s e a r c h  w i l l  c o n t r i b u t e  t o  t h e  a d v o c a c y  f o r  A r t s - B a s e d  p r a c t i c e s  a n d  

a i m s  t o  s e e  i f  a r t s  b a s e d  m e t h o d s  ( p e r f o r m a t i v e  s t r a t e g i e s )  w i l l  a l l o w  t h e  

p a r t i c i p a n t ' s  e x p e r i e n c e s ,  f e e l i n g s  a n d  p e r c e p t i o n s  t o  b e  c o n v e y e d  i n  a  

m o r e  a u t h e n t i c  w a y  t h a t  w r i t t e n  w o r d s  c a n n o t  a l o n e  c o m m u n i c a t e .

Lummis, Morris & Lovering (2015), investigated
the experiences of fourth-year B.Ed. primary
students in Western Australia; exploring their self-
efficacy, feelings and experiences toward drama
teaching.

Russell-Bowie (2013) explored the background and 
confidence of preservice primary educators from 
five countries regarding drama education (Australia, 
South Africa, Namibia, USA and Ireland).

Lovering (2015), investigated Year 1 educators’ 
perspectives, practices and experiences in drama 
and their willingness to implement it. 

Gray, Wright & Pascoe, 2019 explored the 
support, professional guidance and modelling of 
teaching practices quality mentor educators in 
drama can give pre-service drama educators. 
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Investigate how Western Austral ian primary and secondary educators’ think and feel teaching drama.

• Explore whether they feel confident in their capabi l i t ies;

• If they bel ieve their lack of confidence and capabi l i t ies have negative impacts on students

engagement.

Do generalist educators believe their lack of capabilities and commitment toward 

teaching drama affect students’ learning experiences in West Australian primary and 

secondary schools?

The ob ject ives o f  th is  proposed research w i l l  be to :

• Examine if pr imary genera l is t educators be l ieve the ir capabi l i t ies and commitment to drama

af fec t the ir teach ing.

• Examine if secondary genera l is t educators perce ive that the ir lack of spec ia l is t t ra in ing and

drama knowledge impacts the ir e f f icacy in cu lt iva t ing student learn ing and engagement .

• Examine what genera l is t educators be l ieve the benef i ts are when students engage in h igh-

qua l i ty drama educat ion and what is los t when qual i ty drama learn ing exper iences are absent .
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Question 1: Do generalist educators consider 
themselves equipped to teach drama well in upper 

primary or lower secondary years?

Question 2: Do generalist educators believe 
students miss out on the benefits of drama when 

specialist educators do not deliver it?

Question 3. Do generalist educators worry and 
feel there is a deficit in what they attribute to 

drama education?



METHODOLOGY
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Phase 1- Educators as a data source (1st participant group) 
• Two face-to-face interviews per participant

• Interviews will be audio-visual recorded

Phase 2a- Data Analysis
• Verbatim transcribe the interviews

• Thematically code the interviews against the research questions
• Analyse for shared or recurring ideas/perceptions amongst the 

participants

Phase 2b- Script Development
• Extract repeated words/phrases or important ideas expressed by the 

participants and convert them into embodied phrases (performance-
based)

• Assemble phrases into scripted narrative vignettes for a performance 
to share the results

Phase 3- Ethnodrama Performance
• Hayman Theatre to be booked

• Actors & lighting/sound technician will be recruitment
• Ethnodrama rehearsals & participant feedback on its 

embodiment/development
• Purposeful selection and recruitment of audience members

• Perform ethnodrama

Phase 4- Audience Focus Groups (2nd participant group) 
• Focus groups to occur post-performance

• Focus group’s feedback, responses and insights will be transcribed, 
analysed and thematically coded against the research questions.



INTERVIEW AND CREATIVE OUTPUT CYCLE
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GENERALIST EDUCATORS

ETHNODRAMA AUDIENCE SELECTION

10 Preservice generalist 
primary educators

10 Preservice secondary 
educators (outside the field of 

drama/arts disciplines)

10 Preservice secondary drama 
specialist educators

10 qualified specialist drama 
educators

SPECIALIST EDUCATORS

CHILTON & LEAVY QUALITY CRITERIA 
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SAMPLE 
SELECTION

A purposeful, homogenous 
sample of six participants to 

investigate their thoughts about 
the proposed hypothesis and 
whether it correlates with their 
experiences and perceptions.

The six recruited participants 
have expressed concern about 

their capabilities and self-
efficacy in teaching and 

delivering drama programs.

A smaller sample size is 
encouraged within ethnographic 
research to produce a depth of 

information relevant to educators 
in similar contexts                  

Cohen et al., 2018). 

CHILTON & LEAVY QUALITY CRITERIA 



14

• Performance is the most powerful way to explore lived experiences 

and their meaning (Bresler, 2011).

• ABR can extend beyond the limiting constraints of discursive 

communication to reveal and express meanings that words alone fail 

to convey (Barone & Eisner, 2012).

• Illuminates transcribed interview data and brings participants' nuanced 

responses to life (O'Toole, 2006).

• Reveals the uniqueness and complexities of interactions (Sajani et al., 

2018). 

• ABR liberates the researcher's voice (Chilton & Leavy, 2020). 

• ABR embraces a practice of collaboration. Research inquiry is formed 

through multiple perspectives, creating community partnerships 

(Chilton & Leavy, 2020). 

• Greater community engagement. Accessibility of research findings 

outside academia (Chilton & Leavy, 2020). 

WHY ABR?
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SIGNIFICANCE
This proposed research is completely perceptual.

Based on literature and my emic experiences as a specialist drama educator, I have theorised the hypothesis that many generalist
educators lack the confidence and capabilities to teach drama, and students are becoming reluctant to participate in drama.  

I will not find out exactly the influence generalist educators teaching drama have on students; however, I will reveal what the educators 
believe or perceive it to be. 

Seeks to contribute to the current gap in research. Establishing generalist educators’ lived experiences and feelings toward teaching 
drama post-university education and whether they believe their lack of confidence and capabilities toward teaching drama negatively 

impacts student engagement.

METHODOLOGY SIGNIFICANCE
ABR is common internationally and in the Eastern states but is still emergent in WA (Paris et al., 2022). This research will contribute to 

the methodological innovation of drama education research in WA.

Theatre is a powerful place for meaning-making, and performance amplifies marginalised voices to gain insights into participants’ 
experiences (Anderson, 2007).

Theatre can communicate the complexities of qualitative data – converting participants’ experiences from spoken words and 
transforming them into embodied vignettes and phrases (Anderson, 2007).

Performance carries more than written words alone; sharing it with an audience encourages them to share their embodied responses
and create dialogue for change (Anderson, 2007). 
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Aligned under NHMRC Statement on the 
Ethical Conduct of Research Involving 
Humans. 
• Informed consent from participants & gatekeepers.
• Anonymity of the participants and confidentiality.

Data management aligned with Curtin 
Research Data Management Guidelines.
• Physical data kept in a locked filing cabinet.
• Digital data to be stored on a password protected files 

and device, then uploaded to the Curtin R: Drive.



17

2023
Jun-Sep

Ethics application 

Participant recruitment 
and approvals

Prepare interview 
schedule 

Interview testing and 
question refinement

2023
Oct-Dec

Interview cycle 1

Data collection + coding

Synthesis of 
ethnodrama script

Interview cycle 2

Data collection + coding

Participant recruitment 
for ethnodrama

2024
Jan-Aug

MS2

Final Ethnodrama script

Devising and rehearsal 
of ethnodrama 

Writing exegesis

Finalisation of 
ethnodrama

2024
Sep-Dec

Ethnodrama 
performance

Audience discussions + 
feedback

Refinement of Creative 
Practice Thesis 

(performance + exegesis)

MS3
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The NVivo Home Use Agreement Form (Staff and Students) will be submitted to Curtin 

University to access the software for transcription purposes. Equipment required for audio-

visual recordings will be sourced from the Curtin's School of Media, Creative Arts and Social 

Inquiry to ensure recordings are of quality. This study will also require allocating the budget 

towards creative production, including props/set/costumes/lighting and sound production.
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